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   Leadership 
Solutions   

 Change Agents for Equity 

 As a school counselor, how do you act as a leader for every student? 
At the heart of creating equity for every student K–12 is the capacity 
and potential for every school counselor to be a leader. That is why 
leadership as change agents for equity is the first chapter and a prev-
alent theme throughout the 16 chapters of  101 Solutions.  

 Leadership is an ethical educational imperative for educators if 
the educational system is to gain traction on issues of access and 
equity found in the achievement and opportunity gaps that plague 
K–12 schools (American School Counselor Association [ASCA], 
2010). School counselors and other leaders have an essential role as 
 change agents for equity  (Mason, Ockerman, & Chen-Hayes, 2013; 
Ockerman, Mason, & Chen-Hayes, 2013) in ensuring all students 
reach their academic, career, college, and personal/social goals (see 
Figure 1.1). However, solutions for making that happen have not 
always coincided in K–12 school pre-service training or staff develop-
ment. Extensive research now tells us that fully implemented, com-
prehensive school counseling programs delivered by well-prepared 
school counselors are   essential  to student success, but there is a vast 
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implementation gap across programs, schools, districts, and states 
(Lapan, 2012). Therefore, school counselors have an ethical impera-
tive to lead equitable change and to be leaders providing the school 
counseling program every student needs and to do the justice and 
equity work that every student deserves (ASCA, 2010; Chen-Hayes & 
Getch, in press; Chen-Hayes & Ockerman, in press; Holcomb-McCoy 
& Chen-Hayes, in press; Stone, 2005). 

 In many ways, entities within the school counseling profession 
have worked at the national level to empower school counselors to be 
leaders and have served as models of leadership for equity by high-
lighting and strengthening the positioning of school counseling within 
the vast field of education, including the ASCA, the National Center 
for Transforming School Counseling (NCTSC), the National Office for 
School Counselor Advocacy (NOSCA), the Center for Excellence in 

Figure 1.1  Change Agent for Equity (CAFÉ) School Counselor 
Model
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“I AM a Leader.”
“I AM an Advocate.”

“I AM a Collaborator.”
“I AM a

Change Agent for Equity
for ALL tudents and the

Profession.”

The program components are on the outer level
radiating from the school counselor’s professional identity. 
The CAFÉ model purports that school counselor 
professional identity comes first so that school counselors 
can generate equity-focused school counseling programs.
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School Counseling and Leadership (CESCAL), and the Center for 
School Counseling Outcome, Research, and Evaluation (CSCORE). 
Even counselor educators are challenged to be role models of leader-
ship and change agentry for their school counseling graduate students 
and to promote a consistent thread of leadership throughout the pro-
fession (McMahon, Mason, & Paisley, 2009; Ockerman, Mason, & 
Chen-Hayes, 2013).  The bottom line is everyone in the profession of 
school counseling, whether educators, students, supervisors, or prac-
titioners, must develop and implement leadership practices (ASCA, 
2010, 2012; Dahir & Stone, 2012; DeVoss & Andrews, 2006; Dimmit, 
Carey, & Hatch, 2007). 

 Leadership is varied and can be learned. Leadership has evolved 
due to influences from various fields and disciplines including 
business, management, sociology, and psychology (Bush, 2003). 
While earlier definitions of leadership suggested that it was an 
inborn trait and thus only held by some people, leadership has 
matured to being considered a style to be honed or a skill that had 
to be learned. Beyond that, more recent definitions of leadership 
suggest that it is more complex and multifaceted. While school 
counselors possess some leadership skills, they have not been iden-
tified as such historically when leadership models were restricted to 
men with titles of power. Some of the skills that school counselors 
possess include knowing how to read people, being empathic and 
encouraging, and bringing a group to consensus. In schools where 
student success is a collaborative, ongoing effort and challenges 
arise, leaders of all types are critical to student success. Skills that 
school counselors may lack, such as creating a vision, managing 
policy, and purposefully challenging the status quo (Dollarhide, 
2003; McMahon, Mason, & Paisley, 2009; Mason, 2010), can be 
learned. Having a basic understanding of various leadership styles 
and models can help school counselors and other leaders deepen 
their understanding of leadership in their own building and con-
tribute to flexibility with the types of leadership in which they 
engage (Janson, 2009). Furthermore, school counselors who identify 
more strongly as leaders are more likely to report a fully imple-
mented comprehensive school counseling program in their schools 
(Mason, 2010). Cooperation between various leaders in a school, 
specifically school counselors and administrators, significantly sets 
the tone for the way a school operates, including equity-focused 
practices in closing gaps such as equity audits that assess all poli-
cies and practices in the school on a continual basis to help close 
achievement, opportunity, and attainment gaps (Conley, 2010; 
Murray, 2011). 
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  Key Words  

  Action Research:  Research that is specific to a local school and is aimed 
at generating solutions not necessarily generalizable to larger populations 

  Annual Agreement:  The ASCA National Model tool that delineates the 
school counselor’s time spent in various tasks and the major function of the 
school counseling department; the agreement is to be co-constructed and 
agreed upon by school counselors and administrators 

  Authoritarian Leadership:  Leadership that comes from one person who 
dictates what others are to do 

  Data-Based Decision Making:  Decision making that is accomplished by 
reviewing critical data elements associated with the problem at hand, such 
as graduation rates, test scores, grades, and disciplinary or attendance rates 

  Democratic Leadership:  Leadership that involves seeking the perspectives 
and feedback of those who are led 

  Distributed/Shared Leadership:  Leadership that is shared within a group 
that makes decisions together with input from stakeholders 

  Equity:  Fairness, justice, and ensuring that all students have the social 
capital and academic, career and college readiness, and personal/social 
competencies to reach their career/college dreams, facilitated by a school 
counseling program; some students need greater resources than others 

  Equity Audit:  An assessment of all of a school’s policies and practices and 
their effect on diverse cultural groups/identities within the school; this 
includes the master schedule, who takes rigorous courses, who receives 
career and college readiness counseling and planning, who graduates on 
time, who is over-credited and under-credited, and how school counselors 
and school counseling program resources are deployed for all students 

  Evidence-Based Practices:  Interventions or strategies that are grounded in 
research and have publicly available data 

  Laissez-Faire Leadership:  A leadership style in which leaders are vague 
and seemingly aimless, hands-off, and/or uninvolved 

  Leadership:  Taking initiative to create positive change 

  Leadership Practices:  Practices, either innate or learned, that create posi-
tive change 

  Outcome Research:  Research that demonstrates the effectiveness of an 
intervention or program and suggests generalizability to larger populations 

  Program Assessment:  The process of measuring a school counseling pro-
gram’s effectiveness, including process, perception, and outcome results; it 
typically includes regular pre- and post-tests, needs assessments, surveys, 
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and questionnaires for various stakeholders including students, staff, fami-
lies, and/or community members 

  School Profile:  An overview of the school, including demographics, size, 
population, location, academic achievement strengths and gaps, and spe-
cial programs 

  Servant Leadership:  Leadership that has service as a core value and is car-
ried out as a means to serve the greater good 

  Strategic Planning:  Planning that is conducted in response to identified 
needs in a school and as a means to address those needs 

  Transformational Leadership:  A type of leadership that empowers the 
leadership of others 

 Key Questions and Solutions 

 1.  What does leadership in schools look like, and how 
can the CAFÉ School Counselor Evaluation assist? 

 Leadership, especially in schools, does not have to be defined by 
a title alone. In other words, principals and vice/assistant principals, 
and department chairs are not the only leaders in schools. Because of 
the multitude of tasks that need to be done and all of the stakeholders 
in schools that need to be served, it is critical that leadership is open 
to multiple forms and styles such as transformational leadership, ser-
vant leadership, shared leadership, distributed leadership, and so on 
(Northouse, 2004). Leadership can run the range from coordinating a 
canned food drive to chairing a committee, to initiating the imple-
mentation of a new school-wide program to close gaps, to presenting 
to colleagues on a relevant and timely topic. 

 All 50 U.S. states and countries around the world evaluating 
teachers and building leaders often lack appropriate evaluation tools 
for school counselors and school counseling programs. Few current 
national assessment tools for teachers mention school counselors. All 
too often, building leaders use teacher evaluation tools to assess 
school counselors but the jobs differ. It makes no more sense to evalu-
ate school counselors with teacher evaluation tools than it does to 
evaluate teachers with school counselor evaluation tools. In school 
counseling, the current national evaluation tools are based on the 
ASCA National Model (ASCA, 2012) and include a school counseling 
program assessment, the school counselor performance appraisal, 
and the ASCA school counselor competencies. These tools assist 
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administrators in understanding the types of activities school coun-
selors should do to develop, deliver, and evaluate a comprehensive 
school counseling program with evidence-based outcomes. The one 
national evaluation tool for teachers that has a small component for 
assessing school counselors is  Enhancing Professional Practice: 
 A Framework for Teaching  (Danielson, 2007), focused on increasing 
effective teaching using evidence-based practices. This model includes 
multiple other professions beyond teachers in schools, including 
school counselors. But challenging times call for greater solutions for 
equity and the school counselor’s role in change agentry. We devel-
oped the CAFÉ School Counselor Evaluation to assess the 16 equity 
and change-agentry skills covered in  101 Solutions  (see Figure 1.2). We 
incorporate the complementary elements of the ASCA National 
Model school counseling program evaluation tools (ASCA, 2012), the 
NOSCA  Eight Components of College and Career Readiness Counseling,  
and the  Framework for Teaching  rating categories (Danielson, 2007) to 
encourage individual school counselor assessment in additional 
areas. 

 2.  What leadership models and strategies 
work best in K–12 schools? 

 There are many leadership models that have developed over time 
(Bennis, 1994; Bennis & Nanus, 1997; Bolman & Deal, 1991; Dollarhide, 
2003; Kouzes & Posner, 2002; Northouse, 2004; Sergiovanni, 2000). 
The models of leadership that work best in schools are those in which 
leadership is shared beyond the principal; models such as distributed 
leadership, servant leadership, or transformational leadership 
(Sergiovanni, 2000). This type of leadership, which capitalizes on an 
individual’s strengths and collaborative staff member relationship 
styles, has led to shared governance; shared decision-making, leader-
ship, data, and inquiry teams; faculty councils;  and student-managed 
peer disciplinary tribunals. 

 Northouse’s (2004) definition identifies four interrelated ingredi-
ents prevalent across multiple theories of leadership: “(a) leadership 
is a process; (b) leadership involves influence; (c) leadership occurs 
within a group context; and (d) leadership involves goal attainment” 
(p. 3). Given that schools operate largely through group work (e.g., 
departments, academic teams, parent-teacher organizations) and that 
schools are highly goal-focused (e.g., attendance rates, graduation 
rates, academic achievement) a leadership structure that rests with a 
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single person, such as the principal, is less effective. However, each 
school is unique and there is no leadership model that is guaranteed 
to work in every school; the style of the principal has great impact on 
the culture and operations of a school (Leithwood, Louis, Anderson, 
& Wahlstrom, 2004; Marks & Printy, 2003; Reardon, 2011) and the 
school counseling program (ASCA, 2012). 

 3.  How can school counselors be leaders if they don’t see 
themselves as leaders? 

 Not all leaders shout from the soapbox. In fact, some of the best 
leaders are those who are thoughtful, observant, and listen more than 
they talk. Either way, leadership comes in all shapes, sizes, colors, and 
voices. 

 Consider some of the people who are considered effective leaders. 
What was it they said or did that is admired? Answering these ques-
tions can help highlight what is valued in a leader and perhaps what 
others would like to emulate. Getting comfortable as a leader can take 
more time for some than others but is more likely to develop when 
participating in leadership activities that are personally meaningful, 
such as starting a school counseling program advisory council 
(ASCA, 2012) or fighting to save school counselor jobs with evidence 
of school counselor success in helping close achievement and oppor-
tunity gaps (ASCA, 2010). 

 4. How can school counselors start being leaders? 

 Being a leader begins with identifying unique strengths and skills 
as a school counselor and educator. Leadership must come from a 
place of passion and drive. For school counselors, a large part of lead-
ership comes from taking  initiative.  When school counselors take on a 
leadership role out of motivation, leadership will bring fulfillment, 
but when taking on a leadership role out of obligation or someone 
else’s insistence, it will feel like a chore. Many school counselors and 
other educators are already leaders but do not realize it because they 
have assumed that leadership was associated with a specific title, 
office space, or salary. 

 Some ways to start or increase leadership roles in schools: 

1.  Be visible in and around the school whenever possible and con-
nect professionally with school counselor, educator, staff, and 
administrator colleagues. A large part of leadership is the knowl-
edge of who people are and understanding their specific roles. 
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2.  Share expertise or knowledge that others in school would find 
helpful through mentoring, presentations, e-mails, or simple 
print materials for reference. School counselors often are the 
only ones in the building trained in career and college readi-
ness counseling (see Chapters 6–7), ethics (see Chapter 9), and 
multicultural issues (see Chapter 10), so all three of these areas 
are ripe for staff development and taking on a leadership role. 

3.  Take on a new challenge. Leaders grow by pushing themselves 
outside of their comfort zones. Start by volunteering to pick up 
the slack for a colleague who must temporarily step aside, chair 
a committee, or introduce a new initiative to solve an equity-
related achievement or opportunity gap in the school. For 
example, San Jose Superintendent Linda Murray used a collab-
orative leadership strategy including an equity audit to look at 
college preparatory course-taking patterns in her district disag-
gregated by race/ethnicity and gender. She found large discrep-
ancies and created the vision and support that moved her 
district to making rigorous courses mandatory for every student 
in the district and shared the data of how gaps closed for under-
represented students once everyone was receiving rigorous 
courses preparing all students for career and college readiness 
(Murray, 2011). 

  Solution Success Stories  

  Story 1  

 Leadership can develop early in one’s career. As a school counseling intern at a 
local public high school in the Midwest, Michelle became aware of the need for 
LBGTIQ students to feel welcome, safe, and valued in the community. Garnering 
support from some staff and administration approval but some resistance, she 
started the school’s first Gay Straight Alliance (GSA). Along with a few key, pas-
sionate students, Michelle researched and invited in a local agency known for 
their advocacy for LBGTIQ populations, and she received training on starting the 
GSA and what to anticipate in the process. During the year, the GSA met regu-
larly, marketed themselves to the school community, and sponsored several 
awareness-raising events. Michelle collected data on the impact of GSA involve-
ment on students’ grades and attendance and showcased this successful inter-
vention prior to graduation with her master’s degree in school counseling.  

(Continued)
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  Story 2  

  An independent high school counselor in the Northeast, Terry, used his leader-
ship skills to strengthen the profession and use of current terminology (ASCA, 
2010, 2012). He challenged the use of the outdated term “guidance” and per-
suaded all on his school counseling team to use the term “school counselor.” 
Other changes included adding “school counseling” to the name of the depart-
ment, to office placards, and to the school’s website so updated practices used in 
his school counseling program were reflected for all stakeholders with accurate 
terminology. 

  Story 3  

  A southwestern elementary school counselor, Felipe, designed a school counsel-
ing software program to not only track the school counselor’s day-to-day 
responsibilities but calculate the percentage of academic, career, college readi-
ness, and personal/social competencies being delivered daily/weekly by school 
counselors in an easy-to-read set of graphs and charts. He not only uses his 
creation but has shared it with several school counselor education programs 
across the country to disseminate an easy and effective way of monitoring 
school counselor time and outcomes in delivering academic, career, college 
readiness, and personal/social competencies to all students in a school counsel-
ing program. 

  Story 4  

 Several school counselor educators during a poster session at a recent 
Association for Counselor Education and Supervision (ACES) conference dis-
cussed the urgent need for a regular forum for monthly organizing and conver-
sation about transforming school counseling and college readiness issues. 
Because of skyrocketing school counselor to student ratios, decreased public 
funding for school counselors, and threats to school counseling around the 
country, it was time to organize beyond a one-hour meeting at a biannual con-
ference. As a result, two counselor educators, Melissa Ockerman and Stuart 
Chen-Hayes, were appointed co-chairs of the ACES School Counseling Interest 
Network and began a monthly network phone call in the fall of 2011 for all 
interested ACES counselor educators and supervisors. The network calls often 
feature a guest speaker, such as a representative of a national school counseling 
association, college counseling or career and college readiness advocacy groups, 
and other school counselor educators and school counseling site supervisors 
doing significant equity work in their states. Minutes from these calls are shared 

(Continued)
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on CESNET, the ACES Listserv for all counselor educators and supervisors. 
Often there are 20–30 persons on the monthly network calls, and to date, over 
180 counselor educators and supervisors are part of the network. The new 
school counseling network was renamed the Transforming School Counseling 
and College Access Interest Network (TSCCAIN). They focus on the importance 
of counselor educators and supervisors using their leadership skills to teach and 
supervise with the principles of the National Center for Transforming School 
Counseling new vision of school counseling including closing achievement and 
opportunity gaps and creating college and career readiness skills in all K–12 
students. 

 Resources 

 Digital 

 Center for Excellence in School Counseling and Leadership (CESCaL): 
www.cescal.org 

 Center for School Counseling Outcome, Research and Evaluation 
(CSCORE): www.umass.edu/schoolcounseling 

 Emergenetics: www.emergenetics.com 
 National Office of School Counselor Advocacy’s Principal Counselor 

Relationship Toolkit: http://nosca.collegeboard.org/research-
policies/principal-counselor-toolkit 

 The Leadership Challenge: www.leadershipchallenge.com/home
.aspx 

 Print 

 Amatea, E., & Clark, M. (2005). Changing schools, changing counselors: A 
qualitative study of school administrators’ conceptions of the school 
counselor role.  Professional School Counseling, 9,  16–27. 

 American School Counselor Association. (2012).  The ASCA national model: A 
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Counseling, 4,  1–27. 

(Continued)



20 101 SOLUTIONS FOR SCHOOL COUNSELORS

 Bemak, F. (2000). Transforming the role of the counselor to provide leader-
ship in educational reform through collaboration.  Professional School 
Counseling, 3,  323–332. 

 Bennis, W. G. (1994).  On becoming a leader.  Cambridge, MA: Perseus. 
 Bennis, W. G., & Nanus, B. (1997).  Leaders: Strategies for taking charge.  

New York, NY: HarperBusiness. 
 Bolman, L. G., & Deal, T. E. (1991). Leadership management and effective-

ness: A multi-frame, multi-factor analysis.  Human Resource Management, 
30,  509–533. 

 Brooks-McNamara, V., & Torres, D. (2008).  The reflective school counselor’s guide 
to practitioner research: Skills and strategies for successful inquiry.  Thousand 
Oaks, CA: Corwin. 

 Burns, J. M. (1978).  Leadership.  New York, NY: Harper & Row. 
 Chata, C. C., & Loesch, L. C. (2007). Future school principals’ views of the 

role of professional school counselors.  Professional School Counseling, 11,  
35–41. 

 Chen-Hayes, S. F., & Getch, Y. Q. (in press). Leadership and advocacy for 
every student’s achievement and opportunity. In B. T. Erford (Ed.), 
 Transforming the school counseling profession  (4th ed.) .  Boston, MA: Pearson. 

 Chen-Hayes, S. F., & Ockerman, M. S. (in press). Academic development and 
planning for college and career readiness K–12. In B. T. Erford (Ed.), 
 Transforming the school counseling profession  (4th ed.). Boston, MA: Pearson. 

 Clark, M., & Stone, C. (2001). School counselors and principals: Partners in 
support of academic achievement.  National Association of Secondary 
Principals Bulletin, 85,  46–53. 

 Clemens, E. V., Milsom, A., & Cashwell, C. S. (2009). Using leader-member 
exchange theory to examine principal-school counselor relationships, 
school counselors’ roles, job satisfaction and turnover intentions .  
 Professional School Counseling, 13,  75–85. 

 Covey, S. R. (1992).  Principle centered leadership.  New York, NY: Free Press. 
 Curry, J. R., & Bickmore, D. (2012). School counselor induction and the 

importance of mattering.  Professional School Counseling, 15,  110–122. 
 Curry, J. R., & DeVoss, J. A. (2009). Introduction to special issue: The school 

counselor as leader.  Professional School Counseling, 13,  64–67. 
Dahir, C. (2004). Supporting a nation of learners: The role of school counsel-

ing in educational reform. Journal of Counseling and Development, 82, 
 344–364.

 Dahir, C. A., & Stone, C. B. (2009). School counselor accountability: The path 
to social justice and systemic change.  Journal of Counseling and Development, 
87,  12–20. 

Dahir, C. A., & Stone, C. B. (2012). The transformed school counselor. Belmont, 
CA: Brooks/Cole.

 Davis, T. (2005).  Exploring school counseling: Professional practices and perspec-
tives.  Boston, MA: Lahaska Press. 

 DeVoss, J. A., & Andrews, M. F. (2006).  School counselors as educational leaders. 
 Boston, MA: Houghton Mifflin. 



21Leadership Solutions

 Dimmit, C., Carey, J., & Hatch, T. (2007).  Evidence-based school counseling: 
Making a difference with data-driven practices.  Thousand Oaks, CA: 
Corwin. 

Dodson, T. (2009). Advocacy and impact: A comparison of administrators’ 
perceptions of the high school counselor role. Professional School 
Counseling, 12, 480–487.

Dollarhide, C. T. (2003). School counselors as program leaders: Applying 
leadership contexts to school counseling. Professional School Counseling, 6, 
304–308.

 Dollarhide, C. T., Gibson, D. M., & Saginak, K. A. (2008). New counselors’ 
leadership efforts in school counseling: Themes from a year-long quali-
tative study.  Professional School Counseling, 11,  262–271. 

 Dollarhide, C. T., Smith, A. T., & Lemberger, M. E. (2007). Critical inci-
dents in the development of supportive principals: Facilitating school 
counselor-principal relationships.  Professional School Counseling, 10,  
360–369. 

 Erford, B. T. (Ed.). (2012).  Transforming the school counseling profession.  Upper 
Saddle River, NJ: Prentice Hall. 

 Ford, A., & Nelson, J. (2007). Secondary school counselors as educational 
leaders: Shifting perceptions of leadership.  Journal of School Counseling, 5,  
1–27. 

 Gysbers, N. C. (2006). Improving school guidance and counseling practices 
through effective and sustained state leadership: A response to Miller. 
 Professional School Counseling, 9,  245–247. 

 Herr, E. L. (2001). The impact of national policies, economics, and school 
reform on comprehensive guidance programs.  Professional School 
Counseling, 4,  236–245. 

 Holcomb-McCoy, C. C. (2001). Exploring the self-perceived multicultural 
counseling competence of elementary school counselors.  Professional 
School Counseling, 4,  195–201. 

 Holcomb-McCoy, C. C. (2005). Investigating school counselors’ perceived 
multicultural competence.  Professional School Counseling, 8,  414–423. 

 Holcomb-McCoy, C., & Chen-Hayes, S. F. (in press). Culturally competent 
school counselors: Affirming diversity by challenging oppression. In 
 B. T. Erford (Ed.),  Transforming the school counseling profession  (4th ed.). 
Boston, MA: Pearson. 

 House, R. M., & Hayes, R. L. (2002). School counselors: Becoming key play-
ers in school reform.  Professional School Counseling, 5,  249–257. 

 Janson, C. (2009). High school counselors’ views of their leadership behav-
iors: A Q methodology study.  Professional School Counseling, 13,  86–97. 

 Janson, C., Militello, M., & Kosine, N. (2008). Four views of the professional 
school counselor and principal relationship: A Q methodology study. 
 Professional School Counseling, 11,  353–361. 

 Janson, C., Stone, C., & Clark, M. A. (2009). Stretching leadership: A distrib-
uted perspective for school counselor leaders.  Professional School 
Counseling, 13,  98–106. 



22 101 SOLUTIONS FOR SCHOOL COUNSELORS

 Johnson, J., Rochkind, J., Ott, A., & DuPont, S. (2010).  Can I get a little advice 
here? How an overstretched high school guidance system is undermining stu-
dents’ college aspirations.  San Francisco, CA: Public Agenda. 

 Kaplan, L. S. (1999). Hiring the best school counseling candidates to promote 
student achievement.  NASSP Bulletin, 83,  34–39. 

 Katzenmeyer, M., & Moller, G. (2001).  Awakening the sleeping giant.  Thousand 
Oaks, CA: Corwin. 

 Keys, S. G., & Lockhart, E. (2000). The school counselor’s role in facilitating 
multisystemic change.  Professional School Counseling, 3,  101–107. 

 Kirchner, G., & Setchfield, M. (2005). School counselors’ and school princi-
pals’ perceptions of the school counselor’s role.  Education, 126,  10–16. 

 Kouzes, J. M., & Posner, B. Z. (2002a).  The leadership challenge  (3rd ed.). San 
Francisco, CA: Jossey-Bass. 

 Kouzes, J. M., & Posner, B. Z. (2002b).  Theory and evidence behind the five prac-
tices of   exemplary leaders  .  Retrieved from http://media.wiley.com/assets/
463/74/lc_jb_appendix.pdf 

 Kouzes, J. M., & Posner, B. Z. (2003).  The leadership practices inventory: Self 
instrument  (3rd ed.). San Francisco, CA: Jossey-Bass. 

 Kouzes, J. M., & Posner, B. Z. (2004).  LPI Data 2004  . Retrieved from http://
www.leadershipchallenge.com/WileyCDA/Section/id-131362.html 

 Lapan, R. T. (2012). Comprehensive school counseling programs: In some 
schools for some students but not in all schools for all students. 
 Professional School Counseling, 16,  84–88. 

 Leithwood, K., Louis, K. S., Anderson, S., & Wahlstrom, K. (2004).  How leader-
ship influences student learning.  New York, NY: Wallace Foundation. 

 Leuwerke, W. C., Walker, J., & Shi, Q. (2009). Informing principals: The 
impact of different types of information on principals’ perceptions of 
professional school counselors.  Professional School Counseling, 12,  
263–271. 

 Marks, H. M., & Printy, S. M. (2003). Principal leadership and school perfor-
mance: An integration of transformational and instructional leadership. 
 Educational Administration Quarterly, 39 , 370–397. 

 Martin, P. J. (2002). Transforming school counseling: A national perspective. 
 Theory Into Practice, 41,  148–153. 

 Mason, E. C. M. (2008). The relationship between school counselor leader-
ship practices and comprehensive program implementation.  Counseling 
and Psychological Services Dissertations.  Paper 26. Retrieved from http://
digitalarchive.gsu.edu/cps_diss/26 

 Mason, E. C. M. (2010). Leadership practices of school counselors and coun-
seling program implementation.  National Association of Secondary School 
Principals Bulletin, 94,  274–285. 

 Mason, E. C. M., & McMahon, H. G. (2009). Leadership practices of school 
counselors.  Professional School Counseling, 13,  107–115. 

 McMahon, H. G., Mason, E. C. M., & Paisley, P. O. (2009). School counselor 
educators as educational leaders promoting systemic change.  Professional 
School Counseling, 13,  116–124. 



23Leadership Solutions

 Northouse, P. G. (2004).  Leadership theory and practice  (3rd ed.). Thousand 
Oaks, CA: Sage. 

 Ockerman, M. S., Mason, E. C. M., & Chen-Hayes, S. F. (2013). School coun-
seling supervision in challenging times: The CAFÉ Supervisor Model. 
 Journal of Counselor Preparation and Supervision, 5(2), Article 4. doi:http://
dx.doi.org/10.7729/51.0024  

 Paisley, P. O., & Hayes, R. L. (2003). School counseling in the academic 
domain: Transformations in preparation and practice.  Professional School 
Counseling, 6,  198–204. 

 Paisley, P. O., & McMahon, H. G. (2001). School counseling for the 21st 
 century: Challenges and opportunities.  Professional School Counseling, 5, 
 106–115. 

 Pérusse, R., & Goodnough, G. E. (2004). Leadership, advocacy and direct service 
strategies for professional school counselors. Belmont, CA: Brooks/Cole. 

 Pérusse, R., Goodnough, G. D., Donegan, J., & Jones, C. (2004). Perceptions 
of school counselors and school principals about the National Standards 
for School Counseling programs and the Transforming School Counseling 
Initiative.  Professional School Counseling, 7,  152–161. 

 Reardon, R. (2011). Elementary school principals’ learning-centered leadership 
and educational outcomes: Implications for principals’ professional 
development.  Leadership & Policy in Schools,   10,  63–83. doi:10.1080/
15700760903511798 

 Reynolds, S. E., & Hines, P. L. (2001a).  Guiding all kids: Systemic guidance for 
achievement in schools  (2nd ed.). Bloomington, IN: American Student 
Achievement Institute. 

 Reynolds, S. E., & Hines, P. L. (2001b).  Vision-to-action: A step-by-step activity 
guide for systemic educational reform  (6th ed.). Bloomington, IN: American 
Student Achievement Institute. 

 Ross, D., & Herrington, D. (2006). A comparative study of pre-professional 
counselor/principal perceptions of the role of the school counselor in 
public schools.  National Forum of Educational Administration and Supervision 
Journal, 23,  1–18. 

 Ryan, T., Kaffenberger, C. J., & Carroll, A. G. (2011). Response to interven-
tion: An opportunity for school counselor leadership.  Professional School 
Counseling, 14,  211–221. 

 Saginak, K. A., & Dollarhide, C. T. (2006). Leadership with administration: 
Securing administrative support for transforming your program.  Journal 
of School Counseling, 4,  1–19. 

 Senge, P. M., Cambron-McCabe, N., Lucas, T., Smith, B., & Dutton, J. (2012). 
Schools that learn: A fifth discipline fieldbook for educators, parents, and everyone 
who cares about education. New York, NY: Crown Business. 

 Sergiovanni, T. J. (2000).  Leadership for the schoolhouse. How is it different? Why 
is it important?  San Francisco, CA: Jossey-Bass. 

 Shillingford, M. A., & Lambie, G. W. (2010). Contribution of professional 
school counselors’ values and leadership practices to their program-
matic service delivery.  Professional School Counseling, 13,  208–217. 



24 101 SOLUTIONS FOR SCHOOL COUNSELORS

 Slater, L. (2005). Leadership for collaboration: An affective process. 
 International Journal of Leadership in Education, 8,  321–333. 

 Stone, C. B., & Dahir, C. A. (2011).  School counselor accountability: A MEASURE 
of student   success  (3rd ed.). Upper Saddle River, NJ: Pearson Education. 

 Zalaquett, C. P. (2005). Principals’ perceptions of elementary school counsel-
ors’ role and function.  Professional School Counseling, 8,  451–457. 




